
3 

RUNNING HEAD

PRIMARY SCIENCE 158  May/June 2019PRIMARY SCIENCE 158  May/June 2019

FOCUSFOCUSFOCUSFOCUSFOCUSFOCUSFOCUSFOCUSFOCUSFOCUSFOCUSFOCUSon...

The idea of meeting individual needs in schools is 
a challenging one. With often 30(ish!) children in 
the classroom, all with their own ways, and one 

teacher, sometimes with support, how do teachers meet 
the needs of each individual child? No one approach or 
strategy works for everything or everyone, but there are 
ways that will be a ‘best fit’, that are manageable and 
support learning for the majority of the children for the 
majority of the time. This is why teachers need to have a 
range of teaching approaches within their 
classroom. The Primary Science Quality 
Mark award (www.psqm.org.uk) focuses 
on this in one of their criteria, stating there 
should be ‘a range of effective strategies 
for teaching and learning science which 
challenge and support the learning needs 
of all children’. What this does not mean 
is differentiating activities and tasks 30 
ways. What it does mean is being aware 
of the different approaches that are used 
in order to support and contextualize 
science.

I think that teachers are often already 
using more approaches than they are 
explicitly aware of using. I have recently 
spent some time working with teachers 
on developing their teaching and learning approaches; 
as we unpicked what this meant, they began to look at 
their practice a little differently and realise that perhaps 
there was more going on in their classroom and across the 
school than they had thought.

One of the assignments my postgraduate students 
undertake through their teacher training focuses on 
‘meeting individual needs’. They explore three or 
four strategies that are used to support learners with 
identified needs. Almost without exception they reach 
the conclusion at the end that at least some, if not all, 
of these strategies support good and effective teaching. 
Their practice overall improves from considering the needs 
of individuals. It means that they can adopt strategies 
that not only support learners with specific needs but that 
certainly do not impede, and often enhance, the learning 
of the others within the class. The added benefit of this 

is not being seen to be doing something different and 
singling out individuals.

I fully appreciate that there are situations when this 
will not work and I am in no way downplaying the 
challenges of meeting individual needs. I think it is just 
worth highlighting that through real reflection on, critical 
evaluation of, and application of thought to the things 
we do in the classroom we can really make things better. 
I have written in Primary Science before about the 

importance of reflection and going far 
beyond establishing what worked well. 
Through engagement with continuing 
professional development events and 
bodies such as ASE, and considering 
research relating to practice, we, as 
teachers, can improve the experience 
learners have within the classroom 
irrespective of ability or need.

As a secondary teacher, I was often asked 
what I taught. My response was always 
‘children’; although this might on the 
surface seem a bit of a glib reply, I think 
it is really important that we remember 
that. It is not perhaps such an issue for 
primary school teachers but it is certainly 
something secondary teachers would 

benefit from remembering. Although the subjects are 
important and I am in no way being dismissive of that, the 
priority is the learners. Some may say this is pedantic or 
semantics; however, I think ‘I teach children science’ has a 
very different connotation from ‘I am a science teacher’. 

There is so much that can be learned from stepping outside 
of what you know. I believe the early-years settings offer a 
great deal of pedagogical expertise that can be shared with 
upper school. I believe that secondary science teachers can 
learn from physical education teachers. And I believe that 
by looking into provision for learners with identified special 
educational needs we can learn more about how to meet 
individual children’s needs and improve our teaching as a 
whole. The key is having the confidence to explore beyond 
your norm and look for opportunities to develop as a 
teacher – regardless of how much experience you have!
Leigh Hoath
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